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Professional Learning Essential Agreements
Be recpectful of others

Be an active participant

[ake care of your needs

T W DN X

Uce electronic devices a¢ learning toole:
2 devicee if poscible

5. Paper, pencil, markers...
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[oday I will analyze the lact ceven

componente of the SIOP® Model and
explore ways to implement them in the DY

elagccroom.
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[oday I will diccuce with my peerc
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effective strategies to promote
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content and academic language

development.
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features

2. Concepte linked to ctudents’ backgrounds.

5- Co:ace,btg’ linked to past /earm’ng.

7. Key vocabulary emphagized.




IF you are one of thoce who thought when

youd cee an automatic in the 911

‘when pige Ay’ may we cuggect duck?
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A readere " cchema’ —knowledge of the world- providec a
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bagic for underctanding, learning, and remembering
facte and ideas found in texte.

Schemata are the reader’c concepts, beliefe, expectations,
processes —virtually everything from past experiences-

that are uced of making cence of thinge and actions.
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“You have to read the world

before you can read the

Ve T Eb\)CACI.oN

word’

Paulo Freire




Studente from culturally diverce background may ctruggle

to comprehend texts and concepts due to a mismateh in

cchemata.

Moct reading material, cuch ag content area texts, relies

on an agcumption of common prior knowledge and
np P 9

experience.



Concepts Linked to Students
Bac/dg/wund&

[ying new information to ctudents own background
experiences, both perconal (cultural) and academic,

make¢ the information take on new meaning.

Have you ever...?

How do people ucually feel about... ?
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' Neur Concepts

It i important for teacherc to make explicit connections

between new learning and the material, vocabulary, and

concepte previoucly covered in clace.

New information muct be integrated with what the

learner already knows.

Who remembere...? How doec that relate to...?



Y “\inking Abodt Thene y‘%‘/’“ [wn!

The theme of g Siory is the message,

lesson, or mord the avthor wants

hat dd he {
YO\) o leom mdmnk Z‘EE’% ?m

Go to your content groups.

2. Create a virtual anchor chart

o g that cupporte your content and

: ‘cooperation - .

";‘imm oy language objectives.

-good vs. evil - friendship 4 love

e — 3. Decign the anchor chart on your
Ask Yourself: ’ .

. ( ‘th ou ¢ . .
-mﬁé‘“ amde}s gow o danee” | coweg’,bom/mg group elide.

Att,bg’:// tin yar/. com/ CIOPanchor



Effective vocabulary inctruction provides
ALL ctudents opportunities to learn new

word¢ l%roagh active involvement with
texte and with each other.
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’-?/&caéu&w{/ Research Findings

1) Studente chould be active in developing their
underctanding of worde and waye to learn them.

Z} Q tudente chould ,bekcona/ize word /earm’ng.

3) Studente chould be immerced in worde.

4) Studente chould build on multiple cources of
information to learn worde through repeated exposures.

Blachowice and Ficher (19580-2000)



Low
comprehension

/! N

Increased

Less reading
struggle

N\ /

Less vocabulary

development

The gap between good and poor readers growe

wider and can lead to drop out.




Enxpert Gallerny Walk!

MNumber heade (1-15)
Read your accigned Academic [ocabulary activity,

From your STOP book, pgc. 76-89 or §1-86
On chart paper, draw a vicual that reprecents

€53

that activity and be ready to precent it!









features

170. Speech appropriate for ctudents’ proficiency
levele.

71. Clear explanation of academic tacks.

12. (Jces a variety of techniques to make
content concepts comprehencible.
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[ake ]

1. Create a Tree Map chowing the main idea and four
detailc precented on the leccon.

2. Add a vicual to reprecent each detail.

3. lete afl £ individually in (atvian.
Compe e all your work in ually in Latvian *GP\S?
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[ake 2

Create a Tree Map chowing the main idea and four modes

of trangportation precented on the lecson.

. Add a vicual to reprecent each mode of trangportation.

Complete all your work in (atvian, but you may work

with a partner.
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| ‘The meccage ic elear co that the learner can underctand.

+ (eccone are interesting and relevant.

» Ingtruction followse natural language patterns.

- Input ic provided in cufficient quantity.

« There ic appropriate monitoring of errors, cince

over-correction increaces ctudent anxiety.
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1. Read the Teacher Speech and Behavior ideas and the

Inctructional Strategiec licted on your STOP Handout,

pg. 16.
2. Check those that you have tried in the pact.
3. Draw a ¢tar on 2 ideas that you are willing to try
in the Future.

Chare your ancwere with your partner.
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Look at TELPAS Reculte and
connect them to the ELPS!
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Advanced High

Advanced

Intermediate

Beginning
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Composite Rating

* Beginning

* Intermediate

* Advanced

¢ Advanced High

¢ Beginning
¢ Intermediate
¢ Advanced
* Advanced High
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(ll]a/udng/

Lower levele of Englich # (ower levele of cognitive ability

Frequently, thece ctudents can uce higher level thinking

ckille in their primary language but have a more
difficult time underctanding the academic

content and expreccing their
knowledge in Englich.




The Pswen of Cognates

(a chimica ¢ la ccienza che ctudia la

compogizione della materia ed il cuo

comportamento in bage a tale

com,bog'izion e.




[ a chimica ¢ [a ccienza che ¢tudia Ia

compogizione della materia ed il cuo

comportamento in bage a tale

com,bog’iz/on e.




Your (urn/

1. Make a lict of 5 academic terme from any content area
Work with a partner to combine your licts

2
3. Write the Spanich tranclation to each word
4. Calealate the percentage of cognatec you wrote

http://www.realfastspanish.com/vocabulary/
spanish-cognates



http://www.realfastspanish.com/vocabulary/spanish-cognates

o — ]

Region Education Service Center — SIOP ‘

L
; Techniques for Making Input Comprehensible
Giving Directions for an Activity

Model the activity and provide visual/written support.

Present directions in steps.
d Be clear, precise, and complete.
'w Use action verbs in the command (imperative) form (e.g., “Open your books. Look at the
picture of the mainframe.”).
Ask students to summarize the steps.

Give a precise amount of time to complete the assignment.

o Circulate around the room to make sure everyone understands what to do.
If some students appear unsure about what to do next, remind them of the list of steps.

Instructional Techniques to Make Concepts Clear
Use gestures, body language, and pictures.
Provide examples.
Preview material.

Allow for alternative expression of ideas.

Use multimedia.

Provide repeated exposure to words, concepts, and skills.
Use sentence strips.
(4 Use graphic organizers.

Use audio texts

9’- -Z 7 SDredionts

Note: Make the connection with your teachers on how to connect Comprehensible Input
and the reading of content area textbooks — see pages 165-166 & the GO on page 170
of your SIOP Manual.










features

13. Provides ample opportunity to uce ctrategiec.

74. Congictent use of ccaffolding technigues throughout
leccon, accicting and cupporting ctudent underctanding.

15. Ucec a variety of questiong types, including those that
promote higher-order thinking ckills.




Q |

A primary goal of inctruction ic to accict

all students in becoming ctrategic thinkers,

thoge who poscecs a variety of approaches

for colving problems, comprehending complex

texts, and remembering information.
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Learning Strategies

SIOP Book, pge. 127-129
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1) Survey

2) Question

3) Predict
Read

5) Respond

6 ) Cummmarize

‘\
,
[

and perspectives 1o ther everyday decisions
and actions - educational and personal - and
S0 30 students from various ethnic and cutural
backgrounds (Gay. 2

Many students of color have an understanding
{ and s0me have internalzed negative images
of their race (Gay, 2000). These negative
Images. promoted by the larger society, affect
how they perform In school (Noguera, 2003)
Schools are uniquely postioned 10 hed
students Merpret and internapt this Imagery
Brough iInteractions with cumculum and
teachers that valdate ther cuture. Tatum
(2003) described an opposlional identity
Gevelopment In which Back students are forced
10 choose betwoen affiming therr culture and
academic success. When ther culure is not
prosent, Black students may foel that academic
SUCCoss 8 Not part of being Black. In contrast
students who 800 thor culture reprosented in
the cumiculum are more Mely 10 have 3 higher
soif-concept. and whon students fool good
about themeo o s they are more #koly 10 bo
Open with others and 1o learning (Gay, 2000)

A cuturally rsponsive pecagogy allows for the
dscussion of dficult topics - Ik racism
dscrmination and prejudce - and offers
students of af ages the opportunity 10 engage
In meaningful discussion that enhances
loarning. Because a cutrally responsive
pedagogy acknowledges the presence of
racism that crestes distorted and negatve
Images of the cultures, histonies and
possbiities of people of color Beaubeout
Lafortant. 1999). cuturally responsive
classrooms can croste 8 5pace where hamfu
Images can be deconstrucied and
and cutural affrmations portrayed.

The principies of dfferentiated instruction lend
30 10 the Cuturally rESPONSNG POdEQOGICH
approach because it creates opportunity for 8
myriad of NvestGations N one ©SSON of K0P
at the same ime. WEth Gifferentiated nstruction
students of color can explore 3 topic BYough a
10aching approach that best moets ther
foarming sty whie exam ining e valses
belefs, and iGeas that shape their experences

Getting Started
The Seven Building Blocks
of Differ enSated Instr uction

Forsten, Grart and Holas, §n
Bertfied the “duldng * of sucoo s
afferertiated instruction. The se elements
address the needs of culturally and linguisticaly
averse students because they refiect an
Spproach 10 leaching and learning that requires
toachers 10 do things differenty for dflerent
chidren. The researchers suggest these
bulding blocks and invite teachers 1 add
oloments 1o each

gross) have

1. Knowing the Leamer: Teachers need to
oW 38 much a8 PossRie about ther students
10 109ch them well, INCluding learming styles and
PaCO, MUtpe Nteligences, porsonal qualtos
such as personaity, lemperament and
MOUVAton, porsonal interests, potental
G6.adiBos. hoath, faméy croum stances. and
nguage preference

2 Traits of a Quality Teacher: The teacher
beloves all students can learm, has the dosire
and capactty 1o dfferontiate cummicuium and
Nstruction, understands diversly and thinks
about students dovelopmentaly, is 3 Ak taker
s open 1o change and well-versed In bost
pracices, is comfotable chalenging the status
quo, knows what doosnt work, is able 1
wihstand staff dssonsion that may arse

3. Quality Curriculum: Curmiculum needs 1 be
Inoresting to students and rlevant 1o their
fves, appropristely chalenging and complex
Trought provoking. focuse d on concepts and
panciples and not just facts. focused on qual
not quantly; stress depth of learning, not just
coverage

4. Classroom Leaming Environment: The
1360/ 83MING envronment NCludes 3 baranced
student population., appropriate grade and
POGram placement. pROAty watng based on
student needs. has a reasonabie class sze.
PACHces positve GIscpine, arranges fur
10 promote Group work, uses flexdie Orouping.
and has adequate leaching suppiies
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program placement. paonty seating based on
student needs. has 2 reasonadle class sie.
PRABoes PONtve BIscpine. arTanges furnture
10 Promote Group work, uses Hexdie Grouping.
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[eacher
Centered

« Mini-lecture

’ Ex,b//c it

inctruction

[eacher
Accicted

 Practice

+ Teaching
mode//hg

 Diccuccion

Peer Accicted

* Peer modeling

« Reciprocal teaching

. Coo,berative learning

Ctudent
Centered

Apply
ctrategies
during
independent

reading
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(ypes of Scaffolding [echniques

Verbal ccaffolding

Paraphracing, “think-alouds’, reinforcing contextual definitione.

Procedural ccaffolding

One-on-one teaching, conching, modeling, cmall group inctruction,

partnering, cooperative grouping activitiec rehearced and

practiced.

Inctructional ccaffolding
Graphic organizers, quectioning techniquec.




High Order [hinking Questions

—8—0:(1(2(1_ questions are asked by teachers every year.
80% :

_______ of thoce are at the literal or knowledge level.

100 cademic questione are acked by ctudente

every year.

Encouraging ctudente to respond with higher level of thinking requirec

teachers to conceioucly plan and incorporate quectione at a variety of levele.




Your [wrn! R
[=]

1. Go to your grade level cpecific groups

Chooce a grade, cubject, and concept/topic to diccuce

3. Uscing the Reviced Bloom'e Taxonomy document, develop

one quection per level for the topic selected

9. Enter your quectione on the Google Doc and be

ready to chare with othere:
Att,bg’:// t/hlyar/.com/ CIOP Laxonomy



https://tinyurl.com/SIOPtaxonomy
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16. Frequent opportunities for interactione and/for diccuccion between

teacher/ctudent and among ctudente that encourage elaborated
recponces about leccon concepte.

12. Grouping configurations cupport language and content objectives of
the leccon.

18. Sufficient wait time for ctudent responge.

79. Ample opportunities for ctudents to elarify key concepte in (1 as

needed with aide, peer or (1 text.




netl paddsive

Children learn their firet language with the accictance
of adulte and othere who encourage language production

through paraphracing and extending utterances,

&w«d by modeling all kinds of language uce.




Your (urn/

Form group¢ of 6.

Each percon choocec one activity that promotes
interaction from the CIOP Handout, pgs. 5-1.
Each percon reads in cilence the activity celected.

Each percon charee the activity they read.

DO NOT CHOOSE Think-Pair-Share, Jigeaw,
or Numbered Heade Together!
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| [eachers muct purposefully plan for a variety

of grouping arrangements during leccons co
that ctudente have an opportunity to uce

academic language with poartnere, cmall
groups, and with the teacher.



A Structure for Successful Instruction. |y

[eacher Recponcibility

i R
Focus Lesson Ia{o it

Guided Instruction , Ue do it

: “ , ”
Collaborative You do it together |

Independent N }/oa c{o 1t a/one"

Student Recponcibility Fisher & Frey, 2008 (i)



Length of time that teachere wait for ctudente to |

recpond before interrupting, ancwering a question

themeelves, or calling on comeone elsce to participate.

Pro 77,b./
50/50 or Phone a Friend
What i¢ your final ancwer?
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Native Language Suppert

Recearch indicatec that ctudente native language
/¢ a tremendous recource that can facilitate

underctanding of information and concepts.

Uhen inctruction i¢ delivered in Ehg/@ﬁl}
Judicious use of native language ic beneficial.







features

20. Providee hande-on materiale and/or manipulatives for
ctudente to practice using new content knowledge.

21. Provides activitiec for ctudents to apply content and

/magaage know/edge in the claccroom.

22. (Jeec activitiec that integrate all language ckille

[/.e. //g’tem’ng, f,bea/éing, reading and writing )







features

23. Content objectives clearly cupported by leccon delivery.

24. Language objectives clearly cupported by leccon delivery.

25. Studente engaged approximately 90% to 100% of the
period: I maintain my ctudente engaged by...

26. Pacing of the leccon appropriate to the ctudente
ability level.







features

27. Comprehencive review of key vocabulary

28. Key concepte reviewed

29. Regular feedback

30. Accecoment of objectivec throughout the leccon
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What Dses [his Mean?

Carving ic appropriate for moct green
and blue clopec and even come black
clopes. However, if you try to carve

o through mogule, ecpecially in packed
¥ powder or corn crow, youre going to
face-plant.




What Dses [his Mean?

ic appropriate for most green
and blue and even come black
However, if you try to
through ecpecially in
or youre qoing to




[hece men are carving.




Slope Blue Slope




S
sy
3
Q.
Iy
L\
~Y
N
Q_




Corn Snow










Hands up when ready
Thinker’s chin

Stand up when ready

Hold up paper
White boards
Personal Chalkboards

(7))
Q
7]
c
o
Q
7]
Q

o

Answers on cards Put your pen on your

paper when ready

Ready Responses

All eyes on teacher

Open hand/closed hand Rank with your fingers
Thumbs/Pens up/down Rank with your arm
Number wheels Line up according to

Green card/red card response

Making Choices

Knocking/clapping/

Move to the corner/spot

cheering

v
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https://jamboard.google.com/d/1VKjs6O9qa9KBRP9w9gBd23CtDrugPG8AIrxqWOxgURE/edit?usp=sharing
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